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ABSTRACT
MOTIVATING MARGINALIZED YOUTH THROUGH
HEALTH RELATED SERVICE-LEARNING
By
Jane Klara Miller
December 2002
The project provides secondary health teachers who work with marginalized
youth with a handbook of service-learning ideas in six units to incorporate into the
curriculum. The handbook allows students to utilize the skills they have learned in the
classroom by participating in service-learning activities in their community. Students
involved in all stages of the service-learning process gain confidence to take ownership
of the program allowing for success. By connecting the community and schools through
learning, students are given the opportunity to explore their talents, get to know their
communities, strengthen developmental assets and learn from one another.

Chapter One
Background of the Project
Introduction
Although there is no universal definition for service-learning, the Alliance
for Service Leaming in Education reform defines service-learning as:
A method by which young people learn and develop through active
participation in thoughtfully organized service experience that meet the
actual community needs and that are coordinated in collaboration with the
school and community; and that is integrated into the young persons
academic curriculum or provides young people with opportunities to use
newly acquired academic skills and knowledge in real life situations in
their communities; and that enhances what is taught in the school by
extending student learning beyond the classroom and into the community
helping to foster the development of a sense of caring for others
(Roehlkepartain, 2000, p 6).
Advocates of service-learning often refer to John Dewey, a famous
educator of the 20th century, and his theory of experiential learning (Crews, 1995).
This theory is based on two principles, the principle of continuity and the
principle of interaction. According to Dewey (1916) education and life are
interrelated, not separate and children learn best by doing and by acting on the
world. These principles mean that the life/educational experiences and habits of a
student influence both the student's current and future educational experiences.
Schools, therefore, have the capability of providing opportunities for students to
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apply knowledge acquired in the classroom back into the community and the
world beyond.
Throughout the decade of the 1990' s, the use of service-learning increased
dramatically in K-12 education. In fact, more than 12.5 million high school
students and 5 million middle level students are involved in service-learning
activities. Further, the number of high school students involved in servicelearning increased by 363 percent between 1984 and 1997 (Hinck & Brandell,
1999). Educators at all levels report that well-desigoed and implemented servicelearning activities can help address unmet community needs while simultaneously
providing students an opportunity to gain academic knowledge and skills (Root,
1997). Clearly service-learning is now recogoized as one of the key elements in
the educational reform movement. It is likely that this trend will continue as
society looks to educators and schools to teach their children morals and values
through character education.
Service-learning has many potential benefits but research has found that
the programs must be well-run with plenty of time for reflection (Moore &
Sandholtz, 1999). Increase in funds for service programs during the past several
years, coupled with increasing educational research supporting service, have
resulted in the widespread implementation of service-learning. Educators who
understand the benefits of a service-learning based curricula and are able to
implement a high-quality program will notice the positive impact it is having on
the young people who are involved.
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Purpose of the Project
The purpose of this project is to provide High School Health Education
Teachers who work with marginalized students, with a handbook of ideas and
activities for implementing service-learning in their classrooms and communities.
The handbook includes ideas on how to set up high-quality service-learning
curricula and ways to connect community activities with what is being taught in
the classrooms.
The handbook provides marginalized youth who are at high risk of
becoming involved in drugs, crime, gang activity, sexual activity and prostitution
with hands on real life experiences that have the potential of influencing future
behavior in a positive way. The handbook also provides information on how to
conduct assessment and ways to set up programs so that they will be effective and
the learning lifelong and meaningful.

Significance of the Project
Research and practice in the field of service-learning have found that
engaging in service to others has clear potential for building developmental assets
(Roehlkepartain, 2000). These assets are put into three broad areas: building
prosocial value and prosocial behavior, enhancing aspects of personal identity
such as self-esteem, and enhancing school success such as grades and motivation
in school.
Marginalized youth can benefit tremendously from service-learning
programs. This group of young people rarely have opportunities to become
resources to their communities that usually view them as problems or with fear
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and mistrust. Marginalized youth tend to come from unstable homes and are in
need of skills such as punctuality and responsibility that are not always modeled
at home. Service-learning teaches these skills that are important when searching
for future employment. Children growing up in extremely dysfunctional homes
often possess "street smarts." This is to their advantage with service-learning and
their knowledge provides them with the opportunity to be leaders, which increases
self-esteem and success (Heffernan, 1989). Service-learning has the ability to
strengthen skills as well as reduce drop out rates and risky behaviors. In
addition, service-learning assists students who otherwise do not do well in school
with a hands-on approach to learning. Research has also provided information
suggesting that students with little interest in school show positive change when
entering into a service-learning program (Lewis, 1992).
The key to effectively engaging marginalized youth in service-learning is
to do so the same way you would with any other group. Specifically designing a
program only for marginalized youth will only exacerbate the feeling of isolation
and mistrust. The program should be designed similar to any other with a few key
concepts in mind including: creating a safe group environment, asking students
about ideas they want to address, setting clear boundaries and expectations,
encouraging and challenging them to use their talents, increase responsibility with
success, have responsible adults as mentors, role models and guides. Allowing
students to identify the needs in their communities and brainstorm and determine
a way that they can assist is a wonderful way for the students to take ownership of
what they are accomplishing (Roehlkerpartain, 2000).
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Service-learning provides educators with a unique tool for sharing
knowledge. By connecting the community and schools with learning, students are
given the opportunity to explore their talents, get to know their communities and
learn from one another.
Limitations
The limitations of this project are as follows:

1. In order for service-learning to be effective it must be an ongoing,
sustained part of the schools health curriculum.
2. The handbook contains learning activities and assessment ideas
appropriate for high school 10th grade health students and may not be
appropriate or realistic for younger children.
3. The objective of this handbook is to provide health teachers with
material that relates to issues pertinent in today's society. Educators
should work hand in hand with the community to make servicelearning a meaningful and realistic experience for youth.
4. Service-learning is conducted outside of young people's usual
environment and introducing them to new tasks and people involves
risks. Educators must be aware of the risks and ensure the safety of
everyone. Therefore, it is the educators and the schools responsibility
to design high quality, well planned activities where the guidelines,
policies and expectations are clearly stated.
5. The handbook is only a starting point for educators; many other
resources are available and should be utilized.
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Definition of Terms

1.

To provide a clearer understanding of this project definitions of terms are
provided:
Advocacy Service - Service activities in which participants do not provide
financial aid or goods to the administering individual, group or agency, nor do
they have direct contact with the recipients; rather they raise awareness of an
existing need or issue by advertising it, to motivate community or individual
action. Example: Participants create and distribute posters to advertise a
community food drive, pass out pamphlets publicizing a local hazardous waste
collection, and submit articles to the local newspaper that discuss the benefits of
neighborhood recycling programs (Johnson & Notah, 1999).
Developmental Assets - These are not new ideas but experiences and qualities
that most want for young people. These assets are grouped into two types external
and internal.
Direct Service - Service activities in which participants are actively involved in a
way that requires face to face interaction(s) with the recipient of projects effort(s).
Example: Participants are involved in weekly tutoring of younger children in
in reading, making and serving meals at a homeless shelter or regularly visiting
with residents of a nursing home (Johnson & Notah, 1999).
External Assets - Refers to the support and opportunities that are provided by
family, friends, organizations, and communities. For example: family support,
safety, positive peer influence and time at home.
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Indirect Service - Service activities in which the participants do not have direct
contact with those who benefit from their service; rather they provide financial
assistance of goods to another individual, group, or agency for administration.
Example: Persons collect canned goods for donation to a food bank or homeless
shelter, make holiday cards to be distributed at a nursing home, or collect toys for
a community toy drive (Johnson & Notah, 1999).
Internal Assets- Focus is on the capacities, skills and values that develop within
young people. For example: homework, honesty, resistance skills and selfesteem.
Leaming - The experiences of serving others are used as an opportunity for selfreflection and learning.
Marginalized Youth - Young people sometimes described as vulnerable,
disadvantaged, or at risk (Roehlkepartain, 2000)
Service - Young people engage in activities that meet the needs of others in the
community.
Project Overview
Chapter one includes the purpose and rationale of the project as well as
limitations and definitions. Chapter two will focus on literature reviews used for
the project and research summaries that support service-learning programs in the
curricula. Chapter three will explain the methods used to gather and analyze
information for the project. Chapter four will explain the project, including
student and teacher expectations. Chapter five includes the summary, conclusions
and recommendations. The Appendix is the educators' handbook with lesson
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plans, activities and assessments for a high school health teacher to utilize. A
section of information for parents will also be included containing: release fonns,
medical fonns and other information sheets.

Chapter Two
Review of the Literature
Introduction

Chapter two looks at the objectives, goals and potential benefits of
service-learning. The infonnation gathered will provide a solid foundation on
which a curriculwn focusing on service-learning can be built. The purpose is to
provide possible ideas and reasons Health teachers should implement servicelearning into the curriculwn. By incorporating service-learning programs, teachers
provide their students with lessons that integrate learning with real life
experiences. Many educators have adopted and support service-learning. The
following statement made by John Dewey reflects the feelings of service-learning
advocates: "I believe that the school must represent life. Life as real and vital to
the child as that which he carries on in the home, in the neighborhood, or on the
playground" (Dewey, 1897, p 77-80).
Background

In the late 1830's Horace Mann, "The Father of American Education," felt
that crime, including violence and fraud, would decline if a proper education
system were put in place. Mann believed in teaching morals and in the social
good of people. The creation of the common school became the ideal place to
teach these values and morals (Cremin, 1957). Character education as Mann
described it almost 200 years ago is not a new concept and, as stated above, can
be traced to the foundation of our nations school system (Scaeffer, 1999). The
Character Education Partnership defines Character Education as the "long term
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process of helping young people develop good character, i.e. knowing, caring
about, and acting on core ethical values such as fairness, honesty, compassion,
responsibility and respect for self and others" (Scaeffer, 1999).
Service-learning and character education are interconnected. When
referring to educational reform,service-leaming has been offered as. a method that
will not only increase academic learning but will have a positive impact on
students' personal and interpersonal development (Hinck, Brandell, 1999). As
mentioned previously John Dewey (1916) is noted as the originator of the servicelearning concept. According to Carver (1997) early advocates of service-learning
believed that through civics education democracy was cultivated. Volunteerism
that was common in the I960's built upon the concept of service-learning. This
phenomenon of volunteering dropped off in the 1970's but reappeared in the
1980's (Hinck & Brandell, 1999). In the 1990's two acts were passed which
provided community service with government support. President George Bush
signed the first of these acts, the National and Community Service Act of 1990,
into law. This act provided support for primary, secondary and postsecondary
institutions that implemented community service programs (Andrus, 1996). The
second act, passed during the Clinton Administration, was the National Service
Trust Act of 1993. This Act offered financial assistance for those participating in
service that were older than 16 years of age (Brittner, 1994).

Challenges to Service Learning
In the I990's, with the widespread expansion of service-learning and its
popularity a number of school districts adopted programs requiring a certain
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number of community service hours in order to graduate (Martin, 1996). This
mandate caused some resistance among students and their parents. Some argued
that to mandate community service in the schools was a direct violation of the 13th
Amendment, which prohibits involuntary servitude (Goldsmith, 1995). The issue
of mandatory community service raises some important questions about the role
the government should play in determining the obligation of individuals and what
they owe to the community.
In 1990 in Bethlehem, Pennsylvania mandatory community service was
first challenged by two families. The families felt that forcing people to serve
was unconstitutional and that people should volunteer because they want to. In
1993 Maryland became the first state to adopt community service requirements
for nearly 200,000 public high school students. There was such outcry that the
state board of education granted local school boards the discretion to run their
own programs. As a result, the community service requirements are not
aggressively enforced. For those opposing mandatory community service they
feel too many people are confusing service to community with what government
officials believe is in the community's interests (Institute for Justice, 1994).
Lawsuits that were brought to court were unsuccessful and the requirements have
been upheld.

Rationale for Supporting Service-Learning
During the court cases four main points were made that supported servicelearning: (a) Service-learning does not apply to conduct applicable to the 13th
Amendment; (b) Service programs provide the community and public with
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services not under the 13th Amendment; (c) The mandatory service programs
provide an educational experience; (d) The program is voluntary and the student
is not forced to attend that school and participate in its programs (Kreshek, 1997).
Supporters of service-learning have applauded the positive effects of the
service experience. Those who support service-learning believe that the programs
can and do have a positive impact on the psychological, social and intellectual
development of the participants (Hinck & Brandell, 1999).
Service-learning is typically distinguished from both community service
and traditional civic education by the integration of study with hands-on activity
outside the classroom, typically through a collaborative effort to address a
community problem (Ehrlich, 1999). There are several characteristics of servicelearning and they include (Roehlkepartain, 2000):
1. Academic goals and objectives are met through community service.
2. Students have time to reflect on their service and learning.
3. Character development and other qualities such as empathy, awareness
and self-esteem are promoted.
4. The service reinforces and strengthens the learning and learning
reinforces and strengthens the service.
The characteristics of service-learning serve as a guideline when designing the
goals and objectives needed to implement high-quality service-learning curricula.
These goals and objectives are as follows (Roehlkepartain, 2000):
1. To enhance student learning by joining theory with experience and
thought with action.
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2. To fill unmet needs in the community through direct service.
3. To enable students to help others, give of themselves, and enter into
caring relationships with others.
4. To assist students to see the relevance of the academic subject of the
real world.
5. To enhance the self-esteem and self-confidence of students.
6. To develop an environment of respectful relationship among students,
faculty and the community.
7. To increase the civic and citizenship skills of students.
8. To expose students to societal inadequacies and injustices and
empower students to remedy them.
9. To develop a richer context for student learning.
10. To provide cross-cultural experiences for students.
11. To better prepare students for careers/continuing education.
12. To keep students in class and serve as a tool for retention.
13. Give students greater responsibility for their learning.
14. To help students know how to get things done.
15. To impact local issues and needs.
From the characteristics and goals above, it is clear that service learning
differs from other types of experiential education in that students participate in
activities that tie classroom learning to community needs (Hinck & Brandell,
1999). Hinck and Brandell (1999) further report that studies have shown that both
school districts and students alike have amended service-learning programs. In
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fact the number of high school students involved in service-learning increased
363% between 1984 and 1997. As mentioned previously service-learning is now
an important component of educational reform (Hinck & Brandel!, 1999).
Youth in the United States, especially marginalized youth, tend to feel
alienated from society. Service-learning enables them to contribute and make a
positive difference in their communities. Hamilton and Fenzel (1988) found that
student participation in service-learning developed more favorable attitudes about
adults and authority figures. The work in the community fostered respect for
community partners.
Like Mann in the 1800's, many educators are beginning to realize the
potential benefits of incorporating service learning into the curricula.
Adolescents, especially marginalized youth whose behaviors such as drug use,
unprotected sexual activity and violence often put their health at risk.
Implementing a service-learning program empowers students and gives them an
opportunity to address some of these health issues. A study was conducted in
Brooklyn in 1994 to assess whether a Community Youth Service Program would
be an effective way to reduce early and unprotected sex among urban middle
school students. In two schools 1061 students from 68 classrooms were surveyed.
Students at one school were divided into two groups. One group received the
classroom health curriculum, while the other group participated in the community
youth service program in addition to the classroom curriculum. Students at the
other school served as the control group. The results found that those
participating in both the classroom curriculum and community youth service had
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significantly less recent sexual activity than those who did not participate
(O'Donnell, 1999). The study concluded that pairing classroom learning with
service could have a positive impact on the sexual behaviors of young adolescents
at risk for HIV, sexually transmitted diseases, and unintended pregnancies.
Another study was conducted in Mound Fort Middle School in Ogden,
Utah shortly after a service-learning program was introduced. Mound Fort
Middle School is an inner city school. The behavior of the students was
uncontrollable and negative, academic performance was low and social skills
lacking. Violence permeated the campus. In 1994 when safety became a major
concern for all students and staff a service-learning program was introduced and a
new reading program was implemented. The students began visiting the elderly
and the young elementary students and spent time reading with them. The
program gave students an opportunity to practice their reading skills and the
beneficiaries had someone to visit. After each service event students returned to
the classroom to reflect. Before service-learning was implemented Mound Fort
Middle Schools SAT scores were among the lowest in the state with a composite
basic battery score of 24. Four years later after service-learning and character
education became a part of the curriculum that score had nearly doubled to 3 8.
The change in student behavior since the implementation of service learning was
noticeable and the program has provided the students with an opportunity to reach
their full potential (Smith, 1999).
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Summary

Youth are an important resource in our communities. Providing students
with high-quality service-learning programs is imperative. Studies like those
above have shown that students involved in service-learning programs were more
accepting of cultural diversity._ The experience positively affected their tolerance
of others, personal efficacy, leadership skills, communication skills and a feeling
of connection to the community (Hinck & Brandell, 1999). Educators can
promote character education and personal growth in their students by
incorporating service-learning into the curricula. Children flourish when they
realize that what is taught at school has real-life meaning and they learn to
develop respectable relationships. Children become life-long learners interested
in their community determined they can truly make a difference.

Chapter Three
Procedures
Genesis of Project
The author became interested in this project three years ago while serving
as a Peace Corps Volunteer in Malawi, Africa. The author was working as a
Child Survival Officer in rural villages teaching basic Health Education. During
the two years of service the author conducted several trainings. Some of the
trainings provided knowledge through teacher centered lectures while others
focused on hands-on learning. The author noticed that participants actively
involved in their learning were more willing, confident, and eager to transfer their
newly acquired knowledge back to their villages to benefit the community.
After recognizing that for projects to be sustainable and beneficial they
must have meaning and be relevant, the author created activities and training tools
using the hands-on approach methods. Further, the author trained volunteers so
they could train others in the future. The hands-on approach method worked
exceptionally well when working with illiterate guardians of orphaned children.
Malnutrition is a huge problem in Africa and nutrition education is
lacking. The author, with assistance from colleagues, began training guardians
about proper nutrition by growing and caring for a permaculture garden. The
garden grew locally available and recognizable foods such as onions, maize, soy
beans, cabbage, and papaw through the use of natural fertilizers and pesticides.
The food was harvested and used in the nutrition center to feed orphans. The
guardians who were trained learned how to process and utilize soy beans to
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provide a protein rich flour to make food for the children. Those who received
training were always eager to implement the information that they had received
back to their villages. Over the authors last few months in Africa there was a
dramatic drop in malnutrition rates in villages where individuals had been trained.
The knowledge had provided them with the power to overcome and find solutions
to the high malnutrition rates. In the end, because of the trainings entire
communities and villages benefited.

Project Development
Service-learning in the United States and specifically in urban areas has
had a tremendous positive impact. Just as in Africa, schools in the United States
need to provide a connection between the lessons being taught and the real world.
Students need to see why what is being taught relates to what is happening around
them and it needs to be relevant. If actively involved in their learning students
retain information and flourish in their academic learning. What better way to do
this than through service-learning activities.
Poverty stricken areas, particularly urban areas where drugs, violence and
destitution are everyday occurrences, are locations where service-learning
incorporated into the school curriculum can be most beneficial. Health issues
such as drug use, teen pregnancy, RN/AIDS and violence can be addressed and
the rate of occurrence reduced when adolescents feel good about themselves and
their communities. Service-learning provides the stepping stones to improving
health, self-esteem as well as academic achievement.
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Health teachers in urban areas such as in central Seattle and schools like
Franklin High School rely on health text books and lessons that do not incorporate
much hands-on activities. Health teachers often overlook the potential that their
communities offer their students. An amazing wealth of information and
resources are right at the doorstep of these schools and should be utilized. The
project will provide teachers with materials and project ideas that relate to
everyday issues and can be utilized and combined with the Washington State
health curriculum requirements. The author has compiled information that will
benefit students, communities and teachers alike. The information will be
gathered from a variety of sources including health textbooks, service-learning
books, research and human resources. The project assists teachers in
incorporating service-learning into the curriculum that will be meaningful and
properly designed. The service-learning projects and lessons will apply to 10th
grade urban high school students and relate to subjects taught over a semester or
the lessons can be designed to cover an entire year.
Project Implementation

The project focuses on marginalized youth when developing lesson plans
for Health teachers. The project offers an organized compilation of materials that
support teachers in assisting students in learning about themselves, their
community and what is taking place in the classroom. The project will also
include activities for assessment and for continued learning. The author
encourages all Health teachers to incorporate service-learning into the curriculum
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as an additional tool and to utilize in the invaluable information presented in the
project.

Chapter Four
The Project
Introduction

This project will be used as a handbook for integrating service-learning
into health curriculum. The handbook was written for secondary health teachers
who work with marginalized youth, specifically in the tenth grade classroom. It
will be made available to all health teachers who are required to integrate servicelearning into their curriculum and those interested in incorporating community
involvement into their lessons.
The Project

This handbook covers six health units with activities and ideas for
connecting classroom subjects with community projects. These units include:
life-skills, nutrition, sexual health, alcohol and other drugs, environmental health,
as well as aging, dying and death. For each of these units, activities and ideas are
provided that assist teachers in incorporating service-learning into the classroom.
In addition to service-learning ideas for each unit, the handbook provides teachers
with a sample expectation checklist, evaluation form and reflection charts. The
project provides teachers with the foundation for beginning a service-learning
approach in the classroom. The handbook sets the stage, but teachers are
encouraged to involve their students in planning service projects whenever
possible. Several resources are cited and utilized in the handbook and teachers
are encouraged to re-evaluate and revise when planning a service-learning project.
By stating expectations and boundaries clearly at the beginning of a project it will
assist the group in understanding the projects scope.
21
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The service-learning program is an educational strategy guided by a strong
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philosophy of youth empowerment. Service-learning builds upon the forty
developmental assets of healthy development identified by the Search Institute
(1998) and include the following categories: Support, empowerment, boundaries
and expectations, constructive use of time, commitment to learning, positive
values, social competencies and positive identity. These assets are well known as
the building blocks of healthy development and are key in the growth of a young
person.
The layout of the handbook is by topic coinciding with six commonly
studied units in high school health. The topics for each unit are presented as
suggested activities that incorporate service-learning into the classroom. The
handbook again is only an idea for suggested activities and can be adjusted to
meet the needs and interests of the class and the individual participants. The
handbook is expected to evolve as new students are exposed to service-learning
and issues in health education change.
Student Expectations

As mentioned previously, young people play important roles in all stages
of service-learning. Many young people are already deeply concerned about
social issues and want to make a difference. Therefore, youth involvement in
creating, planning and executing a service-learning project has direct effect on
how the project affects them. Most of the processes involved in service-learning
can be important learning opportunities. The students will be expected to meet
the standards and objectives outlined in each unit, as required and specified by the
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individual teacher. The students will demonstrate their knowledge of each topic
through various forms of assessment.

Teacher Expectations
The health teachers at each school will be expected to follow their own
teaching and learning requirements. There are also several ongoing tasks teachers
must keep in mind when incorporating service-learning into their classrooms.
These tasks include: nurturing an asset-rich experience for young people;
establishing clear assignments, expectations, and schedules; keeping a focus on
the learning and development goals; supporting young people as they serve;
promoting interpersonal and cultural sharing; providing supervision and ensuring
safety; keeping energy levels high and documenting experiences; and preparing
for reflection and assessment. Ensuring the learner connects what is taking place
in the classroom to the world around them is essential and vital for servicelearning to be successful. By following the Essential Academic Leaming
Requirements for Washington State and keeping the above tasks in mind, servicelearning encourages students to continue having positive experiences with
community organizations and members. All students will be responsible for
meeting the same objectives as his/her peers regardless of the service-learning
activity.

Summary
As a result of this project, high school health teachers will have a
handbook that integrates service-learning with classroom units of study. As stated
in chapter two, youth in the United States, especially marginalized youth, tend to
feel alienated from society. Service-learning enables them to contribute and make
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a positive difference in their communities. A service-learning handbook that
connects the student's classroom learning to what is taking place in his or her own
community helps build a strong sense of connectedness. The activities in the
handbook will assist teachers in bridging the gap between schools, students and
the community.
This project will conclude with a bibliography of resources used as well as
the research that supports the idea of incorporating service-learning into the
classroom for better comprehension of health related topics.

Chapter Five
Conclusion
Summary

The background of this project was the installation of mandatory
community service hours as a requirement for graduation. This is becoming the
standard in many public schools and is growing in popularity throughout
Washington State. This project is adaptable for all schools, but intended for tenth
grade health classes. Each schools graduation credit hour requirements may vary
but the goal is the same, to connect community with classroom curriculum.
Community service is a broad concept and often does not reflect the curriculum
already in place, therefore, service-learning which is much more specific and
subject based is the focus of this project.
Health topics discussed within the project integrate service-learning with
what is being taught in the health classroom. The project also assists teachers in
selecting service-learning activities that reinforce important concepts as well as
build and develop student assets.
Conclusions

At the conclusion of this project, secondary health teachers who work with
marginalized youth have a curriculum guide that integrates six health units that
are in the school's curriculum. These six units each have a service-learning
activity or activities relating to the unit that connects classroom work with
community involvement. The service-learning portion of each unit allows
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students opportunities to utilize skills learned in the classroom with real world
situations. During this hands on learning time students often gain tools otherwise
not experienced in the confines of a classroom. Concepts that were difficult to
grasp from the explanations provided in a textbook are clarified when students are
participating in a service-learning activity.
Recommendations
As a result of this project, a curriculum guide has been established for use
by tenth grade health education teachers in schools that mandate or choose to
utilize service-learning in their classrooms. It is recommended that teachers who
choose to utilize this curriculum guide continue to add further activities and
materials as they are developed as well as note the projects successes and failures
pertaining to community involvement, student learning and development. As the
program grows it is beneficial to build a resource guide listing organizations and
individuals in support of service-learning projects.
The activities included in the curriculum guide may need to be altered to
meet the needs of the students engaged in the service-learning activities.
Teachers must also consider where the service will take place and what options
are available in their own communities. By setting boundaries and expectations
for a service-learning project teachers will best utilize the curriculum guide and
avoid confusion and misunderstandings.
Once again the activities listed in this curriculum guide are only
suggestions and meant as a starting point. The possibilities for expansion are
immeasurable. Health teachers are required to incorporate the Washington State
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EALR's into their curriculum, therefore, the EALR's for Health and Fitness are
attached to ensure their inclusion in each service-learning activity.
Further, it is recommended that the project be tested and used by several
tenth grade health teachers throughout the state who work with youth, specifically
marginalized youth. The project is intended to be in draft stage and should be
added to and revised as necessary.

(
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SERVICE-LEARNING
HANDBOOK

A Guide to Behavior Change
through Health Related
Service-Learning

Created For
Health Teachers
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Welcome to Service-Learning
Are you a health teacher struggling with the rising rates of HIV/AIDS, STD's, or
unwanted pregnancy? Are you working daily with young people who seem to have little
direction, leave school due to pregnancy, or get in trouble for drinking alcohol or using
drugs? Have you been providing health information for years and yet see no positive
change in your community? Are you a parent, community volunteer, or concerned
community leader fearful of the toll HIV/AIDS and alcohol/drug abuse is taking on your
area? Are you a young person ready to do something to help lead your peers into a
brighter future? If you answered "yes" to any of the above questions, this servicelearning handbook might be for you.
Service-learning is a comprehensive behavior change approach that concentrates on the
development of "life skills" such as communication, decision-making, thinking,
managing emotions, assertiveness and self-esteem building. Young people participating
in service-learning acquire academic skills and knowledge in real life situations in their
communities. Service-learning enhances what is taught in the school by extending
student learning beyond the classroom and into the community helping to foster the
development of a sense of caring for others. The program moves beyond the provision of
information to the development of the whole individual so that a person will have the
skills to make use of all types of health information, whether it be HIV/AIDS, STD' s,
nutrition, alcohol/drugs, environment or any other type of health information.
As a Peace Corps Volunteer in rural Africa the author realized the importance of
providing opportunities for participants to apply their newly acquired knowledge back to
their villages and communities. When hands-on nutritional activities were implemented
in several villages the rates of malnutrition decreased. The successes of using factual
learning with community implementation gave the author the motivation to create a
handbook for teachers working in areas where crime is high and resources are lacking.
This handbook is a tool for health teachers working in areas where traditional teaching
has been unsuccessful. Across the nation where service-learning has been introduced and
implemented into the curriculum, students have been highly successful. The future of
our youth is being threatened with the increase in HIV and STD infection, violence and
alcohol and drug abuse. Community leaders, families and health teachers are looking for
answers. Only time will tell if this program will prove effective in changing behavior,
but with the help of all concerned individuals, perhaps service-learning can positively
affect the lives of our youths futures.
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What is the Service-Learning Handbook?

Throughout the evolution of this service-learning handbook, the author drew heavily on
the following curricula:
Reducing the Risk, Building Skills to Prevent Pregnancy, STD & HIV
Comprehensive School Health Education, Totally Awesome Strategies for
Teaching Health
• · An Asset Builder's Gnideto Service-Learning
• Looking at Ourselves and Others, Peace Corps World Wise Schools

•
•

Lesson ideas from these texts were adapted and used during the creation of the handbook.
New ideas were born and implemented. This handbook is, therefore, a compilation of
ideas from the above texts, adapted for use in the tenth grade health classroom.
The handbook consists of six different health units with a variety of service-learning
project ideas that can be used in a tenth grade health classroom. The manual is written
for high school students, but the lessons can be adapted for younger ages. The handbook
provides teachers with a sample expectation checklist, evaluation form and reflection
charts. The project provides teachers with the foundation for beginning a servicelearning approach in the classroom. The handbook sets the stage, but teachers are
encouraged to involve the students in planning service projects whenever possible. The
service-learning project ideas have been grouped according to commonly studied units,
but you can present them in whatever order you choose.
One of the major failings of this handbook is that it does not go into any great detail
regarding basic facts about AIDS, nutrition, drugs and alcohol, sexual health and other
health information. A variety of knowledge in necessary to teach and facilitate many of
the topics in this handbook, and it was beyond the scope of this text to include all of that
information. It is recommended that those utilizing the handbook get further
information on the topics covered.
Feel free to add to or eliminate sections of the handbook in order for the group of
learners to benefit. Most importantly have fun!

(
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Lessons Learned --- Tips for Implementing Service-Learning

Below are some suggestions for effectively implementing a service-learning program in
your area:
•

Set boundaries and expectations for a project. Who do you hope to engage in
service-learning? Where will the service occur? What are your service- learning
and developmental goals? How will safety and security be ensured?
• Tap into the young people's gifts and interests. Encourage participation in all
phases of service-learning
• Equip youth for the service-learning process. Ensure that youth are aware of the
goals again by encouraging them to be active in the entire process. Preparation,
action, reflection and recognition.
• Assess the current situation. Taking time to assess community needs and priorities
is very beneficial.
• Identify possible service projects. Brainstorm by considering developmental assets,
type of service-learning, youth initiated, individual versus group projects.
• Evaluate the possibilities. After brainstorming narrow the possibilities. What
project meets the variables that contribute to an effective service-learning
expenence.
• Plan the project. In addition to planning the logistics of the service project, it is also
important to build into the plan the kinds of reflection and learning opportunities
that make it more likely for young people to grow through the experience.
• Get ready to serve. Ensure that young people are prepared with the skills,
knowledge, and sensitivities they need to be successful.
• Get ready to learn. Intentional learning can be woven throughout the preparation,
action, reflection, and recognition phases of the service-learning project.
• Get ready to grow. The whole service-learning experience from initial assessment
and preparation to final recognition and reporting can be a growth experience for
young people as they develop new skills, build new relationships, and form new
perspectives on the world around them and their contribution to it. However,
growth can be hindered if young people are not adequately prepared.
• Prepare adult allies and parents. Inform all about what is going to happen, how it
might affect the youth, what's hoped to be learned, and how they can be supportive
and involved.
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Before planning the service-learning project it is imperative to build support and
leadership and to look at the specific needs of the group of young people you are
working with. After identifying "youth friendly" organizations that are supportive
of service-learning and evaluating the students needs it is time to begin.
PREPARATION: This involves everything from selecting a project to preparing young
people with the knowledge and skills they need to be effective. Preparation gets young
people ready to serve by giving them a basic understanding of what they will be doing
and why.

•
•
•
•
•
•
•
•
•

Asset-building- What are developmental assets? Handout #1
Setting boundaries and expectations for a service-learning project. Worksheet #1
Assess the communities needs and tie them to the developmental assets.
Worksheet #2
Discuss the benefits and challenges of different types of service. Handout #2
Asset-building project ideas. Handout #3
Brainstorm all the possibilities for service-learning projects that target the unit being
studied.
Evaluate project possibilities. Worksheet #3
Complete a project overview sheet. Worksheet #4
Evaluate goals and objectives in relation to project. Planning to learn. Worksheet
#5

ACTION: This portion of the service-learning process focuses on the times when service
is being performed. Action moves social issues from young people's heads into their
hearts and hands.

•
•

•
•
•

Review expectation of young people during service. Handout #4
Adults involved in the service-learning experience can model asset building and
create an asset-rich experience for young people during the action phase of servicelearning. Handout #5
Provide supervision and ensure safety.
Keep energy levels high
Document experiences and prepare for reflection. This can be done through
journals, portfolios or scrapbooks. Handout #6

REFLECTION: The intentional process of guiding young people to discover and
interpret the meaning and learning from their experiences of serving others. Reflection
is key to the learning side of service-learning.

•
•
•

Forty ways to reflect. Identify ways reflection is best met when considering the
project. Handout #7
Planning your reflection process. Worksheet #6
Considering the three R's. Worksheet #7
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•
•
•
•
•
•
•

Assessing your service-learning program - for teachers. Worksheet #8
Assessing your service-learning program - for participants. Worksheet #9
Assessing your service-learning program - for organizations. Worksheet # 10
Assessing your service-learning program - for community members. Worksheet #11
Assessing your service-learning program - for parents/guardians of participants.
Worksheet #12
Assessing the program. Worksheet #13
Assessing service-learning through an asset-building lens. Worksheet #14

RECOGNITION: Recognition is a celebration and also a time to figure out what's
next. It reinforces young people's experiences and sets the stage for their ongoing
involvement and commitment.
•
•
•
•

Affirming and celebrating what was done. Certificates, letters to the editor, media
coverage and celebratory picnics etc. are some ideas.
Presentations
Recognition serves as a transition for reentry into the service-learning process from a
new, more committed perspective.
Renew the service-learning cycle.
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UNIT ONE - LIFE SKILLS
HEALTHY COMMUNICATION
Unit Goal: To develop necessary skills to communicate effectively, avoid
misunderstandings, initiate and carry out requests, utilize both verbal and non-verbal
assertiveness skills to make or refuse requests, and recognize that there are other choices
other than aggression when faced with tough situations.
Introduction: Life skills provide students with the necessary skills to resist social
pressure and to help them develop greater self-esteem, self-mastery and self-confidence.
In addition life skills enhance cognitive and behavioral competency to reduce and
prevent a variety of health risk behaviors.
The main goal of the life skills unit is to teach prevention related information and foster
the development of personal management skills. Life skills are needed to translate
knowledge individuals have into healthy behavior and the tools necessary to live
healthier, happier lives.

Objectives: By the end of the unit, students will be able to:
A. Resolve conflict through effective communication skills.
B. Advocate for social justice causes through written or verbal communication.
C. Understand the differences between aggressive, assertive and passive
communication.
D. Use assertive communication skills when faced with social pressure.
E. Understand the importance of effective communication skills when working
with community organizations and members.
Strategies: Students will incorporate what they are learning in the classroom about
communication skills into service-learning projects. Some service-learning project ideas
include but are not limited to:
• Write letters to the editor of the local newspaper about a specific social issue
that the student is passionate about.
• Attend a city council or school board meeting and speak up about a social
issue that needs to be addressed.
• Mentor younger children in life skills. Develop a program that teaches them
how to resist peer pressure.
• List the major concerns in the community. Choose one of the issues, research
it then create posters, flyers etc. to educate the community about the issue.
The Life Skills Unit is meant to work hand in hand with what the students are learning in
the classroom. Teachers are encouraged to adapt projects to meet learning objectives and
the specific needs of the students. Some projects will take more time and may be
ongoing throughout the year.
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Preparation: Have students select a project that meets unit goals and objectives and
connects classroom learning with developmental asset building. Complete worksheets to
evaluate the project possibilities. During the preparation stage students are getting ready
to serve by gaining a better understanding of what they will be doing and why.
Action: Once a project is selected it is time for service to begin. Students will need to
work with community members to ensure that the project goals are met and that the
project is meeting the objectives. Students are interactive and busy and learning about
their.community and the issue being studied .in this case utilizing.effective
communication skills.
Reflection: By reflecting before, during and after service students are aware of the
learning taking place. Reflection provides the opportunity to examine what went
smoothly and what did not and where the biggest changes occurred. The students'
experiences guide the reflection.
Recognition: Students involved in service-learning are providing the community they
live in with hope for the future. Their effort and hard work is indeed worth celebrating.
This can be done in many ways and should be a catalyst for continu.ing service.
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UNIT TWO - NUTRITION
YOUTH AGAINST HUNGER
Unit Goal: To understand hunger and malnutrition and identify who the hungry
are, why people are hungry and what we can do to help end hunger.
Introduction: To be healthy and active, we must have food in adequate quantity,
quality and variety to meet our energy and nutrient requirements. Without
adequate nutrition, children cannot develop their potential to the fullest, and
adults will experience difficulty maintaining or expanding theirs.

Not everyone has adequate access to the food they need, and this has led to largescale hunger and malnutrition. Whether in their mildest or most severe form, the
consequences of poor nutrition and health result in a reduction in overall wellbeing and quality of life.
Putting an end to hunger starts with ensuring that enough food is produced and
available for everyone. However, simply growing enough food does not
guarantee the elimination of hunger. Access by all people at all times to enough
nutritionally adequate and safe food for an active and healthy life - food security must be guaranteed. The contribution of each and everyone of us, through
information sharing, caring and participating in activities, is imperative to
ensuring the fundamental right of all human beings to be free from hunger.
Objectives: By the end of the unit, students will be able to:
A. Understand the consequences of hunger and malnutrition.
B. Know the magnitude of hunger in our community, state, across the
nation and in the world today.
C. Know who is hungry and malnourished in our community.
D. Understand the food system that feeds people.
E. Understand what it means to be food-secure.
F. Identify the responsibility and ability of individuals to act to fight
hunger and malnutrition and to ensure food security for all.
G. Identify specific actions that we can take to help end hunger and
malnutrition.
Strategies: Students will incorporate what they are learning in the classroom
about nutrition into service-learning projects. Some service-learning project ideas
include but are not limited to:
• Plant a community garden with community members. Students can
share new information about gardening with family members by
creating window boxes with herbs and vegetables at home.
• Ask local nurseries to sponsor the community garden by donating a
certain number of plants, seeds, or potting soil to the venture.
• Help prepare and serve food in a soup kitchen or homeless shelter.
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Contact and work with local restaurants and bakeries arranging for
them to donate their leftover and day-old bread to the local homeless
shelter.
Organize a food drive and prepare bags for needy families that
emphasize a balanced diet.
Hold a pancake feed or other awareness activity that addresses the
issue of hunger in your community. Create posters, pins, handouts etc.
and invite community organizations and advocates to the gathering.
Provide information about fighting hunger and what community
members can do to help.

The Nutrition Unit is meant to work hand in hand with what the students are
learning in the classroom. Teachers are encouraged to adapt projects to meet
learning objectives and the specific needs of the students. Some projects will
take more time and may be ongoing throughout the year.
Preparation: Have students select a project that meets unit goals and objectives
and connects classroom learning with developmental asset building. Complete
worksheets to evaluate the project possibilities. During the preparation stage
students are getting ready to serve by gaining a better understanding of what they
will be doing and why.
Action: Once a project is selected it is time for service to begin. Students will
need to work with community members to ensure that the project goals are met
and that the project is meeting the objectives. Students are interactive and busy
and learning about their community and the issue being studied in this case
hunger.
Reflection: By reflecting before, during and after service students are aware of
the learning taking place. Reflection provides the opportunity to examine what
went smoothly and what did not and where the biggest changes occurred. The
students' experiences guide the reflection.
Recognition: Students involved in service-learning are providing the community
they live in with hope for the future. Their effort and hard work is indeed worth
celebrating. This can be done in many ways and should be a catalyst for
continuing service.
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UNIT THREE- SEXUAL HEALTH
PREVENTING DISEASE AND UNWANTED PREGNANCY
Unit Goal: To understand how to ensure sexual health and to identify preventive

behaviors that can reduce the chances of unwanted pregnancy and sexually transmitted
disease infection including HIV.
Introduction: Choices about sex and health have become quite complicated because of

the risks of sexually transmitted diseases (STD's). Tfthe choice is made to be sexually
active, the risk of contracting and spreading diseases increases. In addition although teen
pregnancy and birth rates declined during the 1990's four out often girls in the United
States still get pregnancy at least once before age 20. There are nearly one million teen
pregnancies each year and about half as many teen births. The United States has the
highest rates of teen pregnancy and births by far of any comparable country.
There is no safe sex, but there are precautions that can be taken to decrease the chance of
infection or an unwanted pregnancy. Choices about sexual partners and activities are
part of an individual's whole life. Education about STD's, HIV and pregnancy
empowers youth to take control and responsibility for their sexual health. Talking
openly, honestly and often about love, sex and relationships, encourages youth to handle
feelings and emotions in a safe way.
Objectives: By the end of the unit, students will be able to:
A. Explain the major factors that influence sexual identity and gender identity in

our society and indicate how these differ in some other cultures.
B. Describe the male and female reproductive systems and the function of the
individual components of each system.
C. Describe some conditions unique to women's sexual health and to men's
sexual health.
D. Describe some methods for preventing infection from HIV and other STD's.
E. Explain the process of conception in humans.
F. List the major options available for contraception and explain the
advantages/risks of each.
G. Define and give examples of preconception care.
H. Describe the physiological effects of pregnancy upon a woman, including the
most frequent complications of pregnancy.
I. Understand the social, financial and emotional effects of teenage pregnancy.
J. Identify specific actions that we can take to prevent STD's and unwanted
pregnancy in our community.
Strategies: Students will incorporate what they are learning in the classroom about

sexual health into service-learning projects. Some service-learning project ideas include
but are not limited to:
• Become a peer educator and provide information and support encouraging
risk reduction in one-on-one encounters with peers, friends and relatives.
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•
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•
•

Write an article in your school newspaper covering STD and HIV/AIDS and
how you can get an STD. Interview teens who have an STD or HIV/AIDS
about their experience.
Volunteer to work at a teen pregnancy prevention group in your city.
Lobby to have more money spent on AIDS research. Write letters to your
legislative representative and tell them that you want them to work on getting
more funds for AIDS research.
Write a letter to the editor about your issue.
Talk with someone at your school about starting a condom availability
program.
Educate others at your school by organizing an assembly about HIV/AIDS,
teen pregnancy etc. Invite an expert or a teen who has been affected by
HIV/AIDS to come speak about the issue and give ways for your peers to get
involved.
Make a patch to donate to the AIDS quilt at the national AIDS quilt
organization.
Have an infonnational booth at a local event or concert.
Sing and play games with children with HIV/AIDS and/or create and perform
a puppet show.
Volunteer at a day care for teen parents.

The Sexual Health Unit is meant to work hand in hand with what the students are
learning in the classroom. Teachers are encouraged to adapt projects to meet learning
objectives and the specific needs of the students. Some projects will take more time and
may be ongoing throughout the year.
Preparation: Have students select a project that meets unit goals and objectives and
connects classroom learning with developmental asset building. Complete worksheets to
evaluate the project possibilities. During the preparation stage students are getting ready
to serve by gaining a better understanding of what they will be doing and why.
Action: Once a project is selected it is time for service to begin. Students will need to
work with community members to ensure that the project goals are met and that the
project is meeting the objectives. Students are interactive and busy and learning about
their community and the issue being studied in this case sexual health.
Reflection: By reflecting before, during and after service students are aware of the
learning taking place. Reflection provides the opportunity to examine what went
smoothly and what did not and where the biggest changes occurred. The students'
experiences guide the reflection.
Recognition: Students involved in service-learning are providing the community they
live in with hope for the future. Their effort and hard work is indeed worth celebrating.
This can be done in many ways and should be a catalyst for continuing service.
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UNIT FOUR-ALCOHOL AND OTHER DRUGS
PRVENTING MISUSE AND ABUSE
Unit Goal: To understand addiction and explain the addiction process and also to
identify factors affecting drug dependence and how we can stop drugs and alcohol from
destroying so many lives.
Introduction: Caffeine, nicotine, alcohol, over-the-counter drugs, prescription drugs and
illicit drngs.are a!Ldrugs which need .to.be.used carefully if and when we choose to use
them. While caffeine, nicotine and alcohol are the three most used and abused drugs
illicit drugs also carry great risks both for health and because they are illegal. Cocaine
use increases risks of cardiovascular disease and using marijuana can result in losing a
job because it interferes with response time and judgment. Decisions about drug use
need to be made considering the costs, the risks, the benefits and the alternatives.

Addictive behaviors do have an important relationship to healthy living. Confronting an
inappropriate use of anything can help create a higher level of health. Taking
responsibility for the choices we make is essential to improving health and wellness.
Certainly breaking an addiction is a difficult choice but not an impossible one.
Drug and alcohol problems may seem overwhelming. There is no question that the
problem of substance abuse is large. But the fact is, that teens joining together with
others within the community who care can tum things around. Keep in mind that every
effort, even the small ones, advances the cause to help stop alcohol and drug use and
abuse. Participation on any level can change a community for the better.
Objectives: By the end of the unit, students will be able to:
A Define addiction and the addictive process and how it affects our community.
B. Explain codependency and list and explain some ways that a codependent
person can enable a person to continue an addictive behavior.
C. Explain the impact of addition on children, both in their youth and later in
adulthood.
D. Describe the twelve-step plan for recovery from addiction.
E. Identify the effects of alcohol and other drugs and the impact of misuse and
abuse.
F. List the negative consequences to individuals and to our society from alcohol
and drug abuse.
Strategies: Students will incorporate what they are learning in the classroom about
alcohol and drugs into service-learning projects. Some service-learning project ideas
include but are not limited to:
• Share what you have learned. Approach the editor of your school newspaper
and/or city paper to write an article about the facts of drugs and why you think
there may be a problem in the community.
• Develop a training program for younger children in how to resist drugs.
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•

•

•

Write a letter to the editor. Many community leaders and politicians read the
editorial pages to assess public opinion. Therefore, writing to the newspaper
is another effective way to express views about drug use and abuse.
Visit your legislature. Provide legislative allies with background, statistics
and anecdotes that describe the problem of substance abuse in your
community. Discuss possible solutions.
Start a peer drug educators program at your school. The best way to get the
message out to friends about the dangers of drug and alcohol is to talk to them
about it.
Mentor a younger student who has been impacted by drug and alcohol.

The Drug and Alcohol is meant to work hand in hand with what the students are learning
in the classroom. Teachers are encouraged to adapt projects to meet learning objectives
and the specific needs of the students. Some projects will take more time and may be
ongoing throughout the year.
Preparation: Have students select a project that meets unit goals and objectives and
connects classroom learning with developmental asset building. Complete worksheets to
evaluate the project possibilities. During the preparation stage students are getting ready
to serve by gaining a better understanding of what they will be doing and why.
Action: Once a project is selected it is time for service to begin. Students will need to
work with community members to ensure that the project goals are met and that the
project is meeting the objectives. Students are interactive and busy and learning about
their community and the issue being studied in this case drugs and alcohol.
Reflection: By reflecting before, during and after service students are aware of the
learning taking place. Reflection provides the opportunity to examine what went
smoothly and what did not and where the biggest changes occurred. The students'
experiences guide the reflection.
Recognition: Students involved in service-learning are providing the community they
live in with hope for the future. Their effort and hard work is indeed worth celebrating.
This can be done in many ways and should be a catalyst for continuing service.
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UNIT FIVE - ENVIRONMENTAL HEALTH
PROTECTING OUR PLANET AND OUR FUTURE
Unit Goal: To understand the impact humans have on the environment and how
pollution affects our health and well-being. In addition identify ways we can protect the
environment before the damage is irreversible.
Introduction: Ensuring environmental health is the process of making choices to restore
.and maintain environmental harmony, The key to maintaining harmony is understanding
the impact of our choices on the environment and to live to minimize that impact.

Living in harmony with the environment is a practice which must be adopted if the
environment is to continue supporting the human species. Major shifts in values,
attitudes and behaviors need to happen before more irreversible damage is done.
It is easy to think that what one person does is not significant. However, every act makes
a difference, and the collective impact makes a big difference. It is important for all of
us to be aware of our impact on the environment and educate our friends, families and
communities on what we can do to get involved.
Objectives: By the end of the unit, students will be able to:
A. List and explain the major hazards to survival of our planet.
B. List and explain the major types of indoor and outdoor pollution.
C. Explain the hazardous impact of chemicals upon air, land and water pollution.
D. Describe ways to protect your ears from noise induced hearing loss.
E. Identify areas in the community that have been affected by pollution and rally
community members to take part in cleaning them up.
F. Send a letter or e-mail to the congressperson or senator about environmental
issues that are affecting the community.
Strategies: Students will incorporate what they are learning in the classroom about
environmental health into service-learning projects. Some service-learning project ideas
include but are not limited to:
• Clean up a local river, stream or lake.
• Increase local environmental awareness and support by writing a newspaper
article about the local river, stream or lake clean up.
• Remember the three R's: Reduce, Reuse and Recycle. Encourage family,
friends and community members to do the same.
• Join a local, regional or national conservation organization and learn more
about the conservation program you are interested in.
• Contact a governing body that deals with environmental issues to talk about
your concerns.
• Use technology to boost awareness about environmental concerns in you
community. (E-mail, internet etc.)
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Get your message out to the public by advertising, such as asking companies
to help you put up billboards.
Organize a club or organization for interested people to join.
Adopt a wetland or other natural area to maintain the environmental balance
and promote the plants and animals in the area.

The Enviromnental Health Unit is meant to work hand in hand with what the students are
learning in the classroom. Teachers are encouraged to adapt projects to meet learning
. objectives and the specific needs of the students. Some projects will take more time and
may be ongoing throughout the year.
Preparation: Have students select a project that meets unit goals and objectives and
connects classroom learning with developmental asset building. Complete worksheets to
evaluate the project possibilities. During the preparation stage students are getting ready
to serve by gaining a better understanding of what they will be doing and why.
Action: Once a project is selected it is time for service to begin. Students will need to
work with community members to ensure that the project goals are met and that the
project is meeting the objectives. Students are interactive and busy and learning about
their community and the issue being studied in this case drugs and alcohol.
Reflection: By reflecting before, during and after service students are aware of the
learning taking place. Reflection provides the opportunity to examine what went
smoothly and what did not and where the biggest changes occurred. The students'
experiences guide the reflection.
Recognition: Students involved in service-learning are providing the community they
live in with hope for the future. Their effort and hard work is indeed worth celebrating.
This can be done in many ways and should be a catalyst for continuing service.
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UNIT SIX-AGING, DYING AND DEATH
OPTIMAL AGING- LIVING BETTER
Unit Goal: To understand the aging process and identify strategies for living longer and
better.
Introduction: People expect to age, and to die. In the United States we have many
erroneous concepts about aging; the first is that aging is bad. We often set limits because
of .ige and it's time to rethink them. Forexample. an individual does not get fatter
because of age, they get fat because they eat more, move less or fail to adjust for a lower
metabolism. Age does not cause pain, disease and injury cause pain. Well used muscles
maintain more than sufficient strength to meet daily needs. Joints exercised to full range
of motion are much less susceptible to damage from arthritis. It is time to think more
critically about our aging beliefs then focus on living better rather than living longer.
Optimal aging means focusing on what one has, continuing to contribute to others wellbeing and continuing to experience pleasure. Aging well requires working through a
reluctance to change so change continues to make life better. Fewer family
responsibilities later in life may give financial freedom to try new things and the time to
enjoy it.
Healthy living helps an individual enjoy the satisfaction of the present whether they are
twenty or eighty. By understanding aging and the process each ofus will begin
celebrating maturity rather than trying to avoid it.

Objectives: By the end of the unit, students will be able to:
A. Explain the impact of aging upon major body systems and mental health.
B. Discuss the influence of social and cultural factors on aging.
C. List factors that increase life expectancy.
D. List and explain major health and health related problems faced by older
people in our society.
E. Identify some strategies for preventing osteoporosis and other debilitating
diseases.
F. Identify ways to education the community about the aging process.
G. Define death and explain the stages experienced in facing death.
H. Celebrate aging and the wisdom that those who have experienced so much life
have to share with us.
Strategies: Students will incorporate what they are learning in the classroom about
aging, dying and death into service-learning projects. Some service-learning project
ideas include but are not limited to:
• Organize an intergenerational activity day in a local nursing home for fellow
students.
• Adopt a grandparent and spend time with the elderly at a nursing home by
visiting and listening to their stories.
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•
•
•
•

•
•

Create holiday cards and holiday basket for elderly shut ins.
Lead recreation/activity programs in a nursing home. Encourage physical
activity and movement.
Hold a senior party that includes favorite food, music and dancing. If the
weather permits organize a senior picnic.
Create posters and flyers for nursing homes, senior centers and other public
places that encourage seniors to continue being active both physically and
mentally and how to prevent illnesses.
Educate community members by holding events that reflect the generation
and their contributions. Help others to celebrate aging.
Incorporate nutrition into projects by encouraging seniors to plan and analyze
their diets and risk factors to prevent osteoporosis and other debilitating
illnesses.

The Aging, Dying and Death Unit is meant to work hand in hand with what the students
are learning in the classroom. Teachers are encouraged to adapt projects to meet
learning objectives and the specific needs of the students. Some projects will take more
time and may be ongoing throughout the year.
Preparation: Have students select a project that meets unit goals and objectives and
connects classroom learning with developmental asset building. Complete worksheets to
evaluate the project possibilities. During the preparation stage students are getting ready
to serve by gaining a better understanding of what they will be doing and why.
Action: Once a project is selected it is time for service to begin. Students will need to
work with community members to ensure that the project goals are met and that the
project is meeting the objectives. Students are interactive and busy and learning about
their community and the issue being studied in this case aging, dying and death.
Reflection: By reflecting before, during and after service students are aware of the
learning taking place. Reflection provides the opportunity to examine what went
smoothly and what did not and where the biggest changes occurred. The students'
experiences guide the reflection.
Recognition: Students involved in service-learning are providing the community they
live in with hope for the future. Their effort and hard work is indeed worth celebrating.
This can be done in many ways and should be a catalyst for continuing service.
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C

The Essential Academic Learning Requirements in

HEALTH AND FITNESS
1.

The student acquires the knowledge and skills necessary to
maintain an active life: movement, physical fitness, and
nutrition
To meet this standard, the student will:
1.1 develop fundamental physical skills and progress to complex movement
activities as physically able
1.2 incorporate rules and safety procedures into physical activities
1.3 understand the concepts of physical fitness and develop and monitor
progress on personal fitness goals
1.4 understand nutrition and food nutrients and how they affect physical
performance and the body

2.

The student acquires the knowledge and skills necessary to
maintain a healthy life: recognize patterns of growth and
development, reduce health risks, and live safely.
To meet this standard, the student will:

(_

2.1 recognize patters of growth and development for instance develop an
understanding of how various parts, organs, and systems of the human
body work together and how heredity and environmental factors may
influence growth and development; understand changes that accompany
maturity and the transition from adolescence to adulthood.
2.2 understand the transmission and control of communicable and noncommunicable diseases
2.3 acquire skills to life safely; anticipate and demonstrate skills to promote
safety and to assist in emergency situations at school, at home, and in the
community; evaluate strategies and develop a plan to manage stress
constructively and lawfully; identify situations and decisions related to
drug use
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3.

The student analyzes and evaluates the impact of real-life
influences on health.
To meet this standard, the student will:
3 .1 understand how environmental factors affect one's health
3.2 gather and analyze health information; make informed choices about
health services and products
3.3 use social skills to protect health and safety in a variety of situations
3.4 understand how emotions influence decision-making; develop strategies to
avoid onninimizt! risky situations

4.

The student effectively analyzes health and safety information
to develop health and fitness plans based on life goals.
To meet this standard, the student will:
4.1 assess needs and resources
4.2 develop a health and fitness plan and a monitoring system that is
consistent with life goals for work and leisure
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Handout 1
40 DEVELOPMENTAL ASSETS

Search Institute has identified the following building blocks of healthy development that
h e1p
I young peop Ie l!fOW up h ea1th1v, caring, and respons1.ble.
CATEGORY
ASSET NAME AND DEFINITION
E
X
T
E
R
N
A
L

Support
......

Empowennent

Family Support - Family life provides high levels oflove and support.
Positive Family Communication - Young person and her or his parent(s) communicate positively, and young
person is willing to seek advice and co\uisel from parent(s).
Other Adult Relationships - Young person receives support from three or more nonparent adults.
Caring Neighborhood - Young person eh-periences caring neighbors.
Caring School Oimate - School provides a caring, encouraging environment.
Parent Involvement in Schooline: - Parent(s) are activelv involved in heloim! voune oerson succeed in school.
Community Values Youth - Young person perceives that adults in the community value youth.
Youth as Resources - Young people are given useful roles in the community.
Service to Others - Young person serves in the community one hour or more per week.
Safetv - Youne oerson feels safe at home, at school, and in the neiehborhood.
Family Boundaries - Family has clear rules and consequences and monitors the young person's whereabouts.
School Boundaries - School provides clear rules and consequences.
Neighborhood Boundaries - Neighbors take responsibility for monitoring young people's behavior.
Adult Role Models - Parent(s) and other adults model positive, responsible behavior.
Positive Peer Influence - Young person's best friends model responsible behavior.
High Expectations - Both parent(s) and teachers encourage the young person to do well.

3.
4.
5.
6.
7.
8.
9.

JO.

Boundaries and
Expectations

A

s
s

E
T

I.
2.

Constructive
Use of Time

s

11.
12.
13.
14.
15.
16.

17. Creative Activities - Young person spends three or more hours per week in lessons or practice in music, theater,
or other arts.
18. Youth Programs - Young person spends three or more hours per week in sports, clubs, or organizations at

school and/or in the community.
19. Religious Community - Young person spends one or more hours per week in activities in a religious institution.
20. Time at Home - Youn_g person is out with friends "with nothing soecial to do'' two or fewer niPhts oer week.

I
N
T
E
R
N
A
L
A

s

37.
38.
39.
40.

Personal Power - Young person feels he or she has control over "things that happen to me".
Self-esteem - Young person reports having a high self-esteem.
Sense of Purpose - Young person reports that "my life has a purpose".
Positive View of Personal Future - Young person is optimistic about her or his personal future.

21.
22.
23.
24.
25.

Positive
Values

26.
27.

Social
Competencies

s
s

E
T

35.
36.

Achievement Motivation - Young person is motivated to do well in school.
School Engagement - Young person is actively engaged in learning.
Homework - Young person reports doing at least one hour of homework every school day.
Bonding to School - Young person cares about her or his school.
Reading for Pleasure - Young person reads for pleasure three or more hours per week.
Caring - Young person places high value on helping other people.
Equality and social justice - Young person places high value on promoting equality and reducing hunger and
poverty.
Integrity - Young person acts on convictions and stands up for her or his beliefs.
Honesty - Young person "tells the truth even when it is not easy."
Responsibility- Young person accepts and takes personal responsibility.
Restraint - Young person believes it is imoortant not to use alcohol or other drugs.
Planning and Decision Making - Young person lmows how to plan ahead and make choices.
Interpersonal Competence -Young person has empathy, sensitivity, and friendship skills.
Cultural Competence - Young person has knowledge of and comfort with people of different
cultural/racial/ethnic backgrounds.
Resistance Skills - Young person can resist negative peer pressure and dangerous situations.
Peaceful Conflict Resolution - Young person seeks to resolve conflict nonviolently.

Commitment to
Learning

Positive
Identity

28.
29.
30.
31.
32.
33.
34.

Adapted from The Search Institute

Handout2
BENEFITS AND CHALLENGES
OF DIFFERENT TYPES OF SERVICE
Service activities can take many forms, from indirect service you perform within your
school to hands-on involvement to education and advocacy. Use ideas on this chart to
identifv possibilities that fit with your priorities, resources and interests.

Type of
Service
Indirect Service:

Examples

•

Activities that
provide resources
or services to
others without
any direct contact
with the
recipients.

•

Direct Service:

•

Hands-on action
on behalfof
people or issues

•
•

•

•
•

•

•

Organizing a food drive
Collecting blankets and winter
clothing for homeless people
Raising funds for organizations,
causes, or disaster relief
Preparing food for a shelter
Crating care packages for new teen
moms, refugees, or other groups in
distress.
Assisting an elderly person or
someone with a disability with
shopping or other household tasks
Tutoring younger children
Helping immigrant families practice
speaking and writing in English
Being a mentor to a younger child
Working on home repairs or
construction of affordable housing

•
•
•

•

•
•
•

Advocacy for
Social Change:

•

Speaking out on
behalf of others
and working to
change the
underlying
conditions that
keep them in
mind

•

•
•

Education for
Change:

•

Young people
become catalysts
for change by
learning about
social issues and
sharing what they
learn with others

•
•

•

Sponsoring a voter registration
campaign
Working to educate potential and
current voters about issues
Writing letters to the editor or
submitting articles about social issues
to newspapers or other media
Speaking up about social issues at
town or committee meetings i.e.
school board meetings
Develop a presentation about local
hunger issues, HIV/AIDS etc.
Compile and distribute a list of easily
accessible resources
Immersion opportunities to experience
a different culture
Participating in community events and
celebrations that honor the richness in
the communities diversitv

Challenges

Benefits

•

•

•
•

•

Meets important needs
Can build connections
to distant places in the
world
does not require
transportation

•

Provides opportunities
for relationship
building
Can increase crosscultural understanding
Personalizes social and
justice issues by
connecting them to
individual people
Can offer immediate,
tan11ible results
Highlights justice
issues for young
people, reminding
them of the systemic
conditions that can
perpetuate injustice
Gives young people
experience in civic
engagement and world
issues
Builds young people's
information-gathering
and leadership skills
Positions young people
as resources in their
community
Provides the
knowledge to get more
directly involved

•

Adapted from an Asset Builder's Guild to Service-Learning

•

•
•
•

•

•
•

Doesn't put young
people directly in
contact with
recipients
"Us and them"
attitude about
people being
served.
Demands a
stronger
commitment from
young people
Typically involves
multiple visits over
time or an extended
experience
Usually requires
transportation
Results almost
never come quickly
and may not be
recognizable for
years, if ever
Issues can be
divisive and
solutions complex

By itself, does not
provide direct
contact with people
in need
Can create conflict
if issues are
controversial

Handout3
ASSET-BUILDING SERVICE-LEARNING PROJECT IDEAS

Service-learning projects can build many of the assets in different ways. Here are some
project ideas that relate to each category of developmental assets.
Support

Commitment to Learning

•

•

Deliver meals to people who are shut in and
spend time talking with them while they eat.
. Start or join a tutoring or mentoring program
for younger children.
Lead recreation programs in a nursing home.
Form a welcoming committee that reaches out
to children and youth who move into your
neighborhood.

•
•
•

Empowerment
•

•
•
•

Compile a list of service opportunities for young
people in your community. Make it available to
other schools that are interested in servicelearning.
Coach sports teams for younger children.
Write letters to local leaders about how to make
your neighborhoods safer for younger people.
Speak at public forums on issues that affect
children and youth.

Boundaries and Expectations
•

•

Start a "Clean Up Your Act" campaign. When
you see people in your neighborhood acting
inappropriately, tell them that you don't like
what they are doing and would like them to
stop.
Pair adults and youth with similar interests and
help them find a project that they both want to
work on.

Constructive Use of Time
•

•
•

•

Start a theater group that goes to different
schools to raise awareness about issues such as
exercise and nutrition, alcohol and other drug
use or environmental health.
Offer an after-school activities program for
younger children.
Help build or repair a community youth center
or other youth-friendly space in your
community.

Offer English as a second language tutoring for
. families in your community,

•
•
•

Read or tell stories to younger children.
Collect books for a juvenile detention center.
Create posters for your school that proclaim the
importance of balanced nutrition, dangers of
alcohol and drug abuse or sexual health
information.

Positive Values
•
•

Help teach human sexuality to younger children.
Advocate to fight hunger, homelessness etc.

•

Write letters to various organizations to
advocate human rights.
Advocate for comprehensive sexuality
education by writing politicians and making
phone calls to legislature.

•

Social Competencies
•

•

•
•

Hold a talent show focused on cultural
diversity. Include poetry readings, music, skits,
and other expressions of one's own culture or
the beauty inherent in a multicultural society.
Start a peer helping program in your school.
Train young people to be supporters and
champions of one another.
Create and distribute T-shirts and buttons with
messages of tolerance and understanding.
Develop a training program for younger
children in how to resist pressure and avoid
dangerous situations.

Positive Identity
•

Organize a health fair for other young people in
your community.

•

Distribute voter registration information and
campaign for candidates who reflect a positive
vision of the future.

Collect slightly used clothing item and donate
them to a local shelter.
Adapted from an Asset Builder's Guide to Service-Learning
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Handout4
EXPECTATIONS OF YOUNG PEOPLE DURING SERVICE

Here are some ways you can practice living the developmental assets as you provide
service to others. We expect these kinds of behaviors from all young people who
participate in service-learning projects.
Support
• Be.courteous and friendly to others in the community, organization, and project.
• Get to know the people whom you are serving
• Work cooperatively as part of your team to reach the goals.
Empowerment
• Take on meaningful jobs and tasks. If you don't feel like you're contributing, tell a
program leader.
• Become familiar with emergency procedures at the work site.
Boundaries and Expectations
• Tell project leaders or staff when you cannot meet your timeline.
• Do not use language or dress in ways that might be offensive to people in the
community.
Constructive Use of Time
• Be clear about your schedule. Be punctual.
• Don't waste time on the site; use your time (and other people's time) well.
Commitment to Learning
• Keep in mind your learning goals. Try to apply your knowledge to the situation.
• Ask questions about things that you don't understand or that make you curious.
Positive Values
• Be honest in raising issues and concerns that may arise.
• Treat everyone with respect.
Social Competencies
• Deal with conflicts that arise in healthy, peaceful ways.
• Ask for help in learning new skills that you need.
• If you're in a setting that's different from where you live, get to know the people and
their culture.
Positive Identity
• Celebrate your contribution.
• Havefun!
Adapted from an Asset Builder's Guide to Service-Leaming

Handout 5
REINFORCING ASSETS DURING ACTION

Here are some ways adult leaders and allies can model asset building and create an assetrich experience for young people during the action phase of service-learning.
Support
• Get to know all the young people who are serving.
• Encourage warm relationships between young people themselves, between young
, . people and community members, and between young people and adult supervisors
and servers.
Empowerment
• Ensure that all young people have meaningful roles and feel like they are really
contributing.
• Monitor safety and enforce safety rules.
Boundaries and Expectations
• Have clear assigmnents, guidelines, and behavior expectations for young people.
• Encourage all adults and young people to model responsible, healthy behavior.
• Give young people assigmnents that are challenging but not overwhelming.
Constructive Use of Time
• Make sure that all young people have useful ways to use their time.
Commitment to Learning
• Keep the learning goals in mind. Point out connections between service and learning
at the work site.
• Informally reflect on the experience during the project.
Positive Values
• Be honest with the young people, and expect them to be honest with you.
• Talk about issues of social justice that arise during the project.
Social Competencies
• Don't always just answer the questions or tell young people ho to do things.
Encourage young people to figure out some things for themselves.
• Encourage young people to get to know people who are different from them, even if
it's awkward.
Positive Identity
• Let young people make mistakes and take risks (within appropriate boundaries).
Help them learn from mistakes and then move on.
• Affirm and thank young people. Let them know they are making a difference.
Adapted from an Asset Builder's Guide to Service-Learning

Handout6
CONNECTING SERVICE AND LIFE

Here are questions that can spark ideas for writing in your journal and creating your
portfolio.
Connecting with Experience
• Look back on.today. Whatstrnck you most strongly? What happened?
• What images stand out in you mind? What sights and sounds and smells? What
experiences and conversations? What was it about those images that made you
remember them?
• What was happening in you heart? What did you feel? Upset? Surprised? Confused?
Content? What touched you most deeply today? Why?
Connecting with People
• Look back on today. Who did you meet and work with during the day? Who did you
relate to most easily? Who did you find it hardest to talk with? Why?
• What did you learn about the people you met? How are their experiences most like
yours? How are they most different? How would you feel if you had to change
places for a week? For a year? For a lifetime? Why?
• What did you learn about yourself today? What do you like about what you learned?
What do you dislike and most want to change?
Connecting with Issues
• What was happening in you head? How did the experience change or challenge you
convictions and beliefs?
• What needs did your service involvement try to meet? Why did or didn't it succeed?
• How were justice and injustice present in the situations you faced today? Did you
learn anything new about what causes suffering? About what you can do to make
things better?
• How are you part of the problem? Part of the solution?
Connecting with your Learning
• What information or skills did you learn today?
• How did you apply knowledge and information you had learned before this project?
Connecting with the Future
• What did you learn today that will help you in your service work in the future? What
needs to change in the world to make things better? What needs to change in you?
• What hopes and expectations do you have for those you served? For yourself?
• Did the service experience affect what you think you deserve from life? How you
would like to live? What type of job or career you might choose?
Adapted from an Asset Builder's Guide to Service-Learning

Handout7
.tO WAYS TO REFLECT

Reflection on service can happen in many different ways. Select methods that fit your
particular learning and development objectives, the age and skills of your group, and the
available time and resources.
1. Complete guided worksheets on the
project.
2. Create a bulletin board display.
3. Create a fund-raising campaign to
provide financial support that builds on
the service.
4. Create a journal.
5. Create a scrapbook.
6. Create a video or slide show.
7. Create a Web site on the topic.
8. Create an individual or group portfolio.
9. Crate briefing papers for policy makers.
10. Create collages representing the
experience or the issue.
11. Create drawings, paintings, or
sculptures.
12. develop and present a drama, puppet
show, dance, or music concert.
13. Do a conference or workshop
presentation.
14. Do public speaking about the project.
15. Role-play.
16. Draw editorial cartoons or comic strips.
17. Give oral reports to the class or group.
18. Have a "talk show" about the service
project or the social issues involved.
19. Hold class or group discussions.
20. Host discussions with community
members or experts.
21. Lead a school assembly.
22. Present to a church group
23. Participate in a group simulation
exnerience.

24. Plan a training session for other youth.
25. Plan the next activity the group or class
will do together on the same topic.
26. Prepare booklets on related topics to be
used to teach others.
27. Read and discuss children's books on
the service topic or social issue.
28. Read articles or chapters on the social,
religious, ethical, historical, or political
issues at stake in the project.
29. Research social issues related to the
project.
30. Study sacred writings, literature, or
historical material related to the
project.
31. Teach material to younger children.
32. Testify before a decision-making or
policy-setting group.
33. Write a group letter to families
suggesting how they can get involved
together.
34. write a letter to a parent or friend about
the experience.
35. Write a letter to the editor of a
newspaper.
36. Write about a specific topic.
37. Write an essay or report about the
needs.
38. Write and illustrate storybooks to read
to younger children.
39. Write articles for a local or
organizational newsletter or newspaper.
40. Write poetrv about the experience.

Adapted from an Asset Builder's Guide to Service Leaming
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Worksheet 1
SETTING BOUNDARIES AND EXPECTATIONS
FOR A SERVICE-LEARNING PROJECT

This worksheet summarizes some of the possibilities for service-learning projects. Use it
to guide you in your service-learning efforts.
Project Coordinator:
---------------Team members:

-----------------

Whom do you hope to involve in
the project? (check all that apply)
_
Elementary-age children
_
Middle school youth
_
High school youth
Families
_
Community members
Where will the service take place?
(check all that apply)
_
In the community
_ Within the organization
Within the state
In another state - - - - - - - In another country: _ _ _ _ __
How long will the service experience be?
(check all that apply)
_ Short (1-2 hours)
_ Half or full day
_ Multiple visits (over an extended period)
_ Intensive (weeklong trip, etc.)
How do you hope to build on your
organization's mission and identity?

Growth and development?_
Service impact? _ _ _ __
What available resources and
relationships do you plan to
tap? _ _ _ _ _ _ __
What funding sources will you
use? (check all that apply)
_ Your organization
_ Partner organizations
_ Local service organizations or
Families and other allies
_Young people's own
contribution
_ Fund-raising
Other: - - - - - - - What parameters will you place on
the project to manage risks and
ensure safety in terms of:
Insurance? - - - - - - - Transportation? _ _ _ _ _ __

Any existing programs or activities to
which you hope to connect the project:

Parental Permission? - - - - Medical Release? - - - - - Personal Relationships? _ _ __

What are your overall goals for learning?
Adapted from an Asset Builder's Guide to Service-Learning

Worksheet2
IDENTIFYING NEEDS AND OPPORTUNITIBS
THROUGH THE ASSET FRAMEWORK
Use this tool with community members to identify possible types of service-learning
projects that tie to each of the categories of developmental assets.
Asset
Category

Example of
Possible Service .Areas

•
•

What's Present
strengths to build
upon

Strengthening Families
Building intergenerational
relationships
Mentoring
•
• Caring for homebound residents
• meeting basic needs for food,
clothing, shelter
Empowerment
• Leadership development and
training
• Addressing safety concerns
• start-up help for gardening or
landscape improvement
Bonndaries and
• Addressing issues such as
vandalism, alcohol and other
Expectations
drug use, <rraffiti
Building
or repairing sports and
Constrnctive nse of •
recreation
facilities
Time
Providing
programs
and
•
activities for younger children
• Performing dance, music, and
other art forms
Commitment to
• Tutoring and other educational
support
Learning
• Improving school facilities
• Reading and literacy programs
(for all ages)
Positive Values
• Leading educational program
related to values
• Advocating for social justice
causes
Teaching
conflict resolution or
Social
•
mediation
skills to children
Competencies
Supporting
cultural enrichment
•
activities and celebrations
Positive Identity
• Start-up assistance for
community-led activism
• Crating stories and histories of
the people and places in the
community
Adapted from an Asset Builder's Guide to Service-Learning

Snpport

What's Missing
gaps to fill
...

Worksheet3
CHECKLIST FOR EVALUATING PROJECT POSSIBILITIES
Use this form with some possible projects to narrow possibilities and make choices. If you don't know the
answers to some questions, you may want to find out before selecting a project.

Description of the Potential Project: _ _ _ _ _ _ _ _ _ _ _ _ _ _ __

©
A. How well does the project fit with your young people's:

1. Interests and passions?
2. Developmental stage and ability level?
3. Life experiences and other differences?
B. How well does the project fit with the community's:
4. Needs and priorities?
5. Existing resources and programs?
6. Experience and capacity in engaging young people in
service?
C. How well does the project build upon the school's:
7. Mission or purpose?
8. History and identity?
9. Current projects and programs?
D. How well does the project address your goals for:
10. Leaming?
11. Growth and Development?
12. Service?

E. Is the project appropriate for the group's:
13. Size?
14. Level of skill and experience?
15. Time availability and commitment?
F. Will you be able to adequately address infrastructure issues
such as:
16. Funding?
I 7. Risk management and safety?
G. Other:

18.
Adapted from an Asset Builder's Guide to Service-Learning
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Worksheet4
PROJECT OVERVIEW SHEET
School:
-------------------------Contact Person:
----------------------Address:
-------------------------Phone=--------------=~-~~-~~=~~==
Fax:
--------------------------Em ail:
--------------------------Project D e s c r i p t i o n : - - - - - - - - - - - - - - - - - - - - Project Site/Location:
--------------------Pa rticipants:
Name
Phone

Transportation Coordinator: - - - - - - - - - - - - - - - - - E qnip men t and Supplies Coordinator: _______________
Budget and Fund-raising Coordinator: - - - - - - - - - - - - - - p roiect
. SChedue
I
Task
Date
Preparation

Time

Location

Task Leader

Task Team Members

Action

Reflection

Recognition

Adapted from an Asset Builder's Guide to Service-Learning

Worksheet 5
PLANNING TO LEARN
Project: - - - - - - - - - - - - - - - - - - - - - - - - - - Key learning objectives and curriculum tie-ins:

•
•
•

•
How will you intentionally address the learning objectives during preparation (e.g.,
studying a culture, researching related social justice issues, examining the history,
geography or economy of the area where you will serve)?

How will you intentionally address the learning objectives during action (e.g.,
specific knowledge that will be used or gathered)?

How will you intentionally address the learning objectives during reflection (e.g.,
reflection questions and methods that emphasize the learning objectives)?

How will you intentionally address the learning objectives during recognition ( e.g.,
celebrate and highlight the learning that has occurred)?

Adapted from an Asset Builder's Guide to Service-Learning

Worksheet 6
PLANNING YOUR REFLECTION PROCESS
Service-Learning Project Name: - - - - - - - - - - - - - - - - - - - Build your reflection process and questions based on
your goals.

Goals

For Service
For Learning
For Growth & Development _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __

Reflection Process

What reflection methods
will you use?

What key questions will guide the
reflection at each stage?

What? Looking back
on the experience ....

So What? Interpreting
the experience ...

Now What? Exploring the
possibilities for change ...

Now What? Getting ready
for the next time ....

Adapted from an Asset Builder's Guide to Service-Learning

Worksheet7
SORTING OUT THE THREE R's

Often when you provide service to others, the issues that underlie the need are complex,
difficult to understand, and sometimes overwhelming. Use this worksheet to help you
keep track of the information you gather to help you understand. It focuses on three
areas: Reality, Reason, and Response. Jot in the space provided the key points you learn
. .in each area.
The issue you're investigating:

Type of Information

What You Learn

Reality - What's really
happening in the world
related to this issue,
beyond the slogans,
statistics, stereotypes,
and simplistic answers?
How widespread is the
issue or problem? What's
its real impact? How did
you see these realities
through your servicelearning experience?
Reason - How did things
get to be like they are?
What are the causes?
What's the history of the
issue?

Response - What is being
done to address the need
or problem and its causes?
What seems to be working
most effectively? What
are things individuals can
do to contribute to the
solutions?
Adapted from an Asset Bmlder' s Gmde to SeMee Learmng

Worksheets
ASSESSING YOU SERVICE-LEARNING PROGRAM:
A TOOL FOR TEACHERS
Project or program title:

Leader or Coordinator:
What were your goals for this project?

---"---

- - -- -

.

-·

How well did you meet those goals?

What three parts of the project would you do differently next time? Why?

What three parts of the project would you repeat next time? Why?

Which assets did your project build for your young people?

Other comments:

Adapted from an Asset Builder's Guide to Service-Learning

-

-~- -

-

Worksheet9
ASSESSING YOUR SERVICE-LEARNING PROGRAM:
A TOOL FOR PROGRAM PARTICIPANTS
Project or program title:
Leader or Coordinator:
Why did you participated in this service-learning project?

. ··-· _,,,.

. ············-

Are you glad you participated? Why or why not?

What three parts of the project were most important to you? Why?

What three parts of the project were least important to you? Why?

Will you participate in other service-learning projects in the future? Why or why not?_

Other comments:

Adapted from an Asset Builder's Guide to Service-Learning

Worksheet 10

ASSESSING YOUR SERVICE-LEARNING PROGRAM:
A TOOL FOR PARTNER AGENCIES AND ORGANIZATIONS

I[Projector program title: - - - - - - - - - - - - - - - Leader or Coordinator:
Why did you get your agency involved in service-learning with youth?

Did you have any specific goals related to this involvement?

How well did you meet those goals?

What surprised you most about the experience? Why?

What pleased you most about the experience? Why?

What frustrated or disappointed you most about the experience? Why?

Will you participate in youth service-learning projects in the future? Why or why not?

Other Comments:

Adapted from an Asset Builder's Guide to Service Learning

Worksheet 11
ASSESSING A SERVICE-LEARNING PROGRAM
A TOOL FOR COMMUNITY MEMBERS

IIProject or program title: - - - - - - - - - - Leader or Coordinator:
What did you hope would occur through this project in your community?

Did this project meet real, important needs in your community? Explain?

What three parts of the project were most important to you why?

What three parts of the project were least important to you? Why?

If a similar project were proposed in your community in the future, how would you like it
to be similar to or different from this project?

Other comments:

Adapted from an Asset Builder's Guide to Service Learning

Worksheet 12
ASSESSING YOUR SERVICE-LEARNING PROGRAM
A TOOL FOR PARENTS/GUARDIANS OF PROGRAM PARTIClPANTS

IProject or program t i t l e : - - - - - - - - - - - - - - - - - - - - - - Leader or Coordinator

1

How were you involved with or connected to this project? ·····

..

.

...

What did you hope your child would gain from her or his participation? Explain how
those hopes were met or unmet.

How well did you feel informed about the project, its goals, schedules, expectations and
other issues?

What were the most useful ways information was communicated to you? The least
useful ways?

If your child were to participate in a similar project again, what would you hope would
be the same? What would you hope would be different?

Other comments:

Adapted from an Asset Builder's Guide to Service-Learning

Worksheet 13
ASSESSING YOUR SERVICE-LEARNING PROGRAM

How well did your service-learning effort fulfill each of these principles?
How well did the service learning project

Very
Well

OK

Not
Well

D

D

D

2. Provide structured opportunities for young people to
reflect critically on their service experience?

D

D

D

3. Articulate clear service and learning goals for everyone
involved?

D

D

D

4. Allow for those with needs to define those needs?

D

D

D

5. Clarify the responsibilities of each person and
organization involved?

D

D

D

6. Match service providers and service needs through a
process that recognizes changing circumstances?

D

D

D

7. Receive genuine, active, and sustained organizational
commitment?

D

D

D

recognition, and evaluation to meet service and learning
goals?

D

D

D

9. Ensure that the time commitment for service and
learning is flexible, appropriate, and in the best interests
of all involved?

D

D

D

10. Involve diverse populations

D

D

D

1. Engage young people in responsible and challenging

actions for the common good?

8. Include training, supervision, monitoring, support,

Adapted from an Asset Builder's Guide to Service-Learning

Worksheet 14
ASSESSING SERVICE-LEARNING
THROUGH AN ASSET-BUILDING LENS

Think about your recent service experience in light of the eight categories of
developmental assets identified by Search Institute. If you can't answer some of the
questions positively, write what was missing for you that made you not experience the
area.
Support - What ways did you feel supported and cared for by:
=> Your Family?

-------------------------

=> Adult Leaders? - - - - - - - - - - - - - - - - - - - - - - - => Other Youth? - - - - - - - - - - - - - - - - - - - - - - - - Empowerment - How did your service experience help you feel like you were making a
difference for others?

------------------------

Boundaries and Expectations - Who were positive role models for you during this
experience? _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __

Constructive Use of Time - How did the experience make you want to be more involved
in music, arts, sports or youth a c t i v i t i e s ? - - - - - - - - - - - - - - - - -

Commitment to Learning - How did this experience make you want to learn more or
continue your e d u c a t i o n ? - - - - - - - - - - - - - - - - - - - - - - -

Positive Values - What kinds of positive values were reinforced for you during this
experience? _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __

Social Competencies - What did you learn through this experience about getting along
with others?

---------------------------

Positive Identity - How did this experience make you feel good about yourself and your
future?

----------------------------Adapted from an Asset Builder's Guide to Service-Learning

